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 BDO CHRISTCHURCH AUDIT LIMITED 
 

 
INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF KAIKOURA SUBURBAN SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2025 
 
 
The Auditor-General is the auditor of Kaikoura Suburban School (the School). The Auditor-General 
has appointed me, Ethan Hill, using the staff and resources of BDO Christchurch Audit Limited, to 
carry out  the audit of the financial statements of the School on pages 2 to 17 that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

• present fairly, in all material respects: 
  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
Our audit was completed on 28 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends 
to close or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements 
and the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ 
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents alongside its 
annual financial statements. 
 
The other information obtained at the date of our audit report includes the Principals’ Report, List 
of all school board members, Statement of Variance, Evaluation and Analysis of the Schools’ 
Students’ Progress and Achievement, Statement of Compliance with Employment Policy and the 
Kiwisport funding report.    
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 

 
 
Ethan Hill  
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 
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Principal’s report  
Thank you all for being here today as we celebrate a wonderful year at our kura.  

You may not know, but I am keen on my fishing.  I like to think I’m not bad at it but my husband 
says I’m just enthusiastic. When I look back to January, when I first arrived, I’d had a summer of 
chasing snapper around the Marlborough Sounds. But stepping into a new school felt a bit more 
like standing on the edge of the Kaikōura wharf with a small rod, hoping to catch a little perch. 
The school had been through a lot of staff changes, and while change can bring uncertainty, it 
can also create the perfect conditions for growth. As I cast that first line into the year, I could 
already sense the potential swimming beneath the surface. 

Throughout 2025, change has certainly been our constant companion—new faces, new 
routines, new curriculums, and new possibilities. Change can feel uncomfortable at first, like 
adjusting your grip on a fishing rod or learning to read the tide. But slowly, confidence grows, 
and what once felt unfamiliar becomes normal, steady, and purposeful. 

Over the past twelve months we have navigated not only these new beginnings but also the 
excitement—and occasional chaos—of two major building projects. Pīwakawaka are looking 
forward to a new year in a refurbished classroom, and over the summer Kea will be next on the 
list. Our new toilet block, complete with hand basins and facilities for people with disabilities, will 
open in 2026. We are also awaiting a decision around our fencing replacement, which we hope 
will give our students a safer and more secure environment to learn and play in. Just like fishing, 
sometimes the waiting requires patience—but the reward is worth it. 

I want to take a moment to sincerely thank our Board—both those who served earlier in the year 
and our current members. Their guidance, steady leadership, and willingness to roll up their 
sleeves has made a tremendous difference. They have supported me, supported our staff, and 
most importantly, supported our tamariki. We are incredibly fortunate to have a Board so 
committed to the future of our school. 

Our Home and School committee continues to work tirelessly to raise funds that enrich learning 
for our children. This year, their support included contributions toward the Science Roadshow, 
Toroa camp, and end-of-year gifts. They organised a hugely successful grocery grab in 
partnership with Kaikōura New World and secured a $10,000 grant for plantings around our new 
adventure obstacle course. Their mahi helps make Suburban School not only well-resourced 
but a beautiful space for our children to learn and grow in. 

To our parents, caregivers, and wider whānau—thank you for your trust, your belief in our 
school, and your support throughout the year. Whether you helped in classrooms, attended 
events, responded to surveys, or simply sent your children to school ready to learn, you played 
a vital role in the success of 2025. Rural schools thrive because of strong community backing, 
and we are truly blessed to have that here. 

I have been so impressed by the community support we saw in our Whale Run fundraiser, 
which raised over twenty thousand dollars. This was an extraordinary achievement for a school 
our size. The generosity of local businesses, families, and supporters—through donations of 
goods, services, prizes, and countless volunteer hours—was inspiring. It showed exactly what 
can happen when many hands and many hearts contribute small pieces to a shared goal, 
especially in a community where many organisations are seeking support. That event 
symbolised what Kaikōura is capable of when we come together 



As we bring this year to a close, I return to our fishing analogy. We began the year catching 
perch—building relationships, learning the ropes, and finding our rhythm. But as the months 
passed, we became more confident. We cast out further. We aimed higher. And together, as a 
school and as a community, we’ve managed to hook some pretty impressive snapper—with the 
promise of even bigger catches ahead. 

 

List of all school board members  
You may like to list the names of each school board member who have served on the school board during 
the year, and the date on which each member will finish their term. 

Board member names Date that the board member’s term finishes 

Bronnie Hamilton - Presiding Member Elected - Mid 2027 

Mitch Fearnley Elected - Mid 2027 

Pip Scott Elected – September 2028 

Amanda McInnes Elected – September 2028 

Sharyn Smith Re-elected September 2028 

Lydia Boyd Re-elected – September 2028 

Sarah Chann Co opted - June 2026 

Kylee Habgood  Principal 

Alicia Guthrie Board Secretary 

 

 

 
 
 
 
 
 



Statement of variance: 
  

Strategic Goal 1:  
As per the strategic plan 
Ako - Collaborative Practice 
To share collective knowledge to support all learners so teaching practice improves. 

Annual Target/Goal:  
As per the annual implementation plan   
To achieve the Ministry of Education target and have 80% of students attending school more than 90% 
of the time. 

Actions 
List all the 
actions from your 
Annual 
Implementation 
Plan for this 
Annual 
Target/Goal. 

What did we 
achieve? 
What were the 
outcomes of our 
actions? 
What impact did 
our actions 
have? 

Evidence  
This is the source 
of information the 
board used to 
determine those 
outcomes. 

Reasons for any differences 
(variances) between the target and 
the outcomes 
 

Action 1 
Newsletter posts to 
educate parents on 
the importance of 
attendance 
correlating with 
access at school. 

Attendance 
targets and 
explanations in 
our fortnightly 
school newsletter 
at least twice a 
term throughout 
2025. 

Everyday Matters - 
Regular attendance 
percentages for 
each term in 2025 
Term 1 - 52% Term 2 
- 57% Term 3 - 55%  
Term 4 - 48% 
 

Medical absences for more than 
three days have occurred frequently 
in 2025 with a few cases of long term 
absences due to long term injuries 
requiring specialist medical 
intervention. Many family holidays 
happen during term time and are 
generally longer than five days, 
including holidays where family 
members are in New Zealand. We 
are trying to encourage parents to 
take holidays in holiday times. A 
slight improvement for attendance in 
comparison to 2024. 

Action 2 
Termly celebration 
in newsletter of 
students who have 
attended more 
than 90%. 

100% morning 
tea held each 
term.  

Photograph of 
students in the 
newsletter. 

Students enjoyed the morning tea. 
We had to limit it to 100% as we had 
too many students in this category 
but it was still successful and the 
students loved it.  

Action 3 
After five days of 
unjustified 
absence, 
communicate 
interventions with 
parents via phone 
call and follow up 
with a written letter. 

With a focus on 
awareness for 
parents, they 
were made 
phoned by the 
principal when 
their child had 
more than four 
days away in one 
term.   

Phone calls to 
parents after five 
days' absence 
completed and listed 
on SMS.  Minimal 
families had two 
calls per term. 

Most parents were unaware of how 
many days their child had been off 
school in a term.   



 

Strategic Goal 2:  
As per the strategic plan 
Manaakitanga - Wellbeing 
To be satisfied with work knowing we are effective educational professionals. 

Annual Target/Goal:  
As per the annual implementation plan   
Build a cohesive school culture in staff and students. 

Actions 
List all the 
actions from your 
Annual 
Implementation 
Plan for this 
Annual 
Target/Goal. 

What did we 
achieve? 
What were the 
outcomes of our 
actions? 
What impact did 
our actions 
have? 

Evidence  
This is the source 
of information the 
board used to 
determine those 
outcomes. 

Reasons for any differences 
(variances) between the target and 
the outcomes 
 

Action 1 
Engage in honest 
and open 
discussions with 
parents, staff and 
students to build 
relationships. 
 

Strong and 
trusting 
relationships 
between the 
principal, 
community, staff 
and students. 
Following through 
with behaviour 
incidents and 
making phone 
calls to parents to 
keep them 
informed. 

Staff work 
collaboratively with 
the principal to 
achieve the best 
outcomes for 
students.  One to 
one meetings with 
staff to get to know 
them, set up PGC 
goals and air any 
wellbeing concerns. 
Contract review 
meeting with support 
staff completed.  
PRT meetings once 
a week with PRT. 
Staff dinners once a 
term. 

Staff feel comfortable working 
together. Staff meetings are 
productive and staff social dinners 
are well attended. Real progress 
towards building a team culture in 
the staffroom and socially. 

Action 2 
Build leadership in 
Toroa class to 
meet and role 
model school 
expectations for 
behaviour. 

Students show 
leadership and 
role model 
behaviour 
expectations for 
younger students.  

Students display 
positive interactions 
towards one another.  

Engaged Mana Ake to work with 
Toroa class on leadership 
expectations and role models with 
positive results in behaviour change 
and leadership role modelling in our 
older students. 

Action 3 
Celebrate the 
behaviour that 
meets our school 
expectations and 
FORCE values. 

Schoolwide co 
constructed a 
reward system for 
students who 
display Fyffe 
FORCE values. 

Rewards systems 
are introduced for 
showing FORCE 
values in our school.  
Flags celebrating our 
student’s cultural 
heritage. 
Increasingly less 

Subway Friday draws where 
students who had displayed the 
value of the fortnight had their 
names entered into a draw for a free 
Subway voucher.  This became 
popular very quickly and had 
children engaged. In 2026 we will be 
introducing our school wide positive 



behaviour incidents 
logged onto HERO. 

behaviour system Fyffe Force 
Tixies.  These are the free and 
frequent recognition tickets that staff 
are using to reward behaviour that 
we see that reflects the values of 
Friendship, Organisation, Resilience, 
Communication and Excellence.  

 

 

Strategic Goal 3:  
As per the strategic plan 
Whanaungatanga - Culturally Responsive Practice 
To be involved in all aspects of cultural practice supporting our colleagues to implement new cultural practices. 

Annual Target/Goal:  
As per the annual implementation plan   
Create a safe and inclusive culture where diversity is valued and all people feel they belong.  Build 
relationships with Māori, involve them in decision making and partner with them to support 
rangatiratanga and Māori educational success as Māori. 

Actions 
List all the 
actions from your 
Annual 
Implementation 
Plan for this 
Annual 
Target/Goal. 

What did we 
achieve? 
What were the 
outcomes of our 
actions? 
What impact did 
our actions 
have? 

Evidence  
This is the sources 
of information the 
board used to 
determine those 
outcomes. 

Reasons for any differences 
(variances) between the target and 
the outcomes 
 

Action 1 
Refresh and 
implement our 
culturally 
responsive local 
curriculum to 
include Te Ao 
Maōri and Tikanga 
Māori. 

School trip – 
Visiting sites of 
local cultural 
significance north 
of Kaikōura with 
Maurice 
Manawatu and to 
hear the purakau 
associated with 
them. 
 
School trip visit to 
Takahanga 
marae. 

A local curriculum 
that is delivered in 
an authentic context. 
Children can retell 
pūrakau/stories 
associated with our 
local area. 

With the new refreshed curriculum 
that was released in October 2025, 
we are starting again by looking at 
our local curriculum that is delivered 
in an authentic context and reflects 
the Ministry of Education 
expectations. 

Action 2 
Staff encouraged 
to complete 
self-directed Te 
Reo learning, 
through fortnightly 
Te Reo café 

Confident staff 
who role model 
correct 
pronunciation of 
Te Reo for our 
students in class 
lessons. 
 

Children and staff 
correctly pronounce 
kupu in the school. 
 
Children are able to 
discuss local 
pūrakau and retell 

Staff are correctly pronouncing 
words and correct modelling these in 
the classroom setting. Students are 
provided a good model and are 
corrected. 



lessons with 
Whaea Jess. 

Attend Kahui Ako 
PLD at 
Takahanga 
learning games, 
kupu, pūrakau 
and history of the 
whare nui. 

the stories they have 
heard.  

Action 3 
Embed cultural 
practices such as 
mihi whakatau, 
school karakia and 
waiata. 
 

Invite Kapa Haka 
leaders back into 
our kura for 
weekly Kapa 
Haka sessions. 
 
Students can 
recite a school 
karakia and sing 
school waiata. 

Kapa Haka leaders 
visit weekly to teach 
us new waiata. 
 
Students recite 
karakia kai before 
eating lunch.  
Students recite 
school karakia 
before starting each 
day. 

School waiata has gone missing and 
we have asked our local Runanga to 
help us look for it. 
Kapa Haka sessions are held weekly 
with or without our leaders.  If 
leaders are unable to make it, we 
have a staff leader who takes the 
session. 
Students routinely say karakia to 
start the school day and before 
eating lunch. 

 
 

 

Strategic Goal 4:  
As per the strategic plan 
Curriculum 
To ensure appropriate coverage of all curriculum areas. 

Annual Target/Goal:  
As per the annual implementation plan   
All staff to be teaching the refreshed New Zealand curriculum in English and Mathematics and 
Statistics. 

Actions 
List all the 
actions from your 
Annual 
Implementation 
Plan for this 
Annual 
Target/Goal. 

What did we 
achieve? 
What were the 
outcomes of our 
actions? 
What impact did 
our actions 
have? 

Evidence  
This is the sources 
of information the 
board used to 
determine those 
outcomes. 

Reasons for any differences 
(variances) between the target and 
the outcomes 
 

Action 1 
Structured Literacy 
PLD for teachers. 
 

Teachers 
confidently use 
and implement 
the refreshed 
curriculum 
incorporating 
structured literacy 
and Numicon 
resources. 

One hour of 
structured Literacy 
and one hour of 
Mathematics to be 
taught daily in each 
classroom and put 
on class timetables. 
Cass timetables to 
be displayed. 

Structured literacy data pre and post 
year teaching shows that some 
children 



 

Action 2 
Professional 
development in the 
refreshed 
Mathematics 
curriculum will be 
available to all 
teaching staff. 

Kahui Ako PLD 
on the refreshed 
curriculum held 
over two days 
through the year.  

One hour of 
structured Literacy 
and one hour of 
Mathematics to be 
taught daily. 
 
Numicon milestones 
and progress checks 
are completed 
showing children’s 
progress. 

Numicon milestones are onerous 
and difficult to manage with teacher 
release time given. New refreshed 
curriculum change caused 
difficulties. 

Action 3 
Time allocated 
during staff 
meetings to 
discuss the 
implementation of 
the English and 
Mathematics 
refreshed 
curriculums. 

HERO to be 
updated with 
refreshed 
curriculum goals 
for students. 

HERO curriculum 
goals updated and 
teachers are setting 
goals for children. 
These are being 
updated twice a 
term.  
 

Twice termly staff meetings to 
discuss progress in target learners. 

 



Evaluation and analysis of the school’s students’ 
progress and achievement (required) 
 
This evaluation and analysis shows how all your students have progressed and achieved over the last 
year. This is different from your statement of variance which reports on the progress your school has 
made against the targets set out in your annual implementation plan. 
 
The key audience for this continues to be your community so it must be written in a way that they will 
understand. 
 
 

2025 Reading 
 
Reading: Overall Achievement

 

●​ Comparison of MY and EoY data shows an overall improvement in achievement across the 

cohort. 

●​ The proportion of students achieving at or above expectation increased from 61.37% MY to 

74.99% EoY. 

●​ Students achieving above expectation increased from 6.82% MY to 15.39% EoY, indicating 

stronger outcomes for higher-achieving learners. 

●​ The proportion of students achieving at expectation also increased, from 54.55% to 63.46%, 

showing a shift into expected curriculum levels. 

●​ The proportion of students working towards expectation decreased substantially, from 38.64% 

MY to 21.15% EoY, indicating improved overall achievement. 

Reading: Male Students 



 

●​ MY data showed 66.67% of students are performing at the expected level, while 4.17% are 

above expectations and 20.83% are working towards. 

●​ EoY data showed a higher proportion of students, 76.92%, are performing at the expected 

level, with 7.69% above expectations and 15.38% working towards. 

●​ EoY data shows more students at or above expectations and fewer students needing support. 
●​ Area of Focus for 2026 - Year 4-6 Boys 

Reading: Female Students 

 

●​ High achievers (“Above”) increased to 23.08%, showing noticeable growth in students 

exceeding expectations. 

●​ 50% of students are performing at the expected level, an improvement from MY data. 

●​ 26.92% are working towards expectations, showing a reduction compared to MY data, 

indicating improved progress and support effectiveness. 

●​ Mid-year to end-year data shows gains in “above” and “at” levels, highlighting that 

interventions are starting to have impact. 

Reading - Maori Students 



 

●​ Above level achievement appears in EoY data (18.18%), showing that some students are 

extending beyond expected levels. 

●​ A majority of students (63.64%) are performing at expected level, an improvement from MY 

data. 

●​ There is clear upward movement, with students moving from “working towards” to “at” and 

“above” levels. 

Reading - Pakeha Students 

 

●​ Above level achievement increases to 12.5%, showing more students reaching high 

achievement. 

●​ The proportion of students at expected level increases to 65%, reflecting progress in meeting 

standards. 

●​ The proportion of students working towards expectations decreases to 22.5%, indicating 

improved outcomes and successful interventions. 

●​ Mid-year and end-year comparisons show steady upward movement, with more students 

transitioning from “working towards” to “at” and “above” expectations. 

2025 Writing 
Writing - Overall Achievement 



 

●​ High achievers remain a very small proportion (3.78%), showing little change in students 

exceeding expectations. 

●​ Students at expected level increase to 49.06%, indicating progress in meeting learning 

standards. 

●​ Students working towards expectations decrease slightly to 46.29%, showing modest 

improvement. 

●​ Mid-year and end-year assessments show gradual movement of students from “working 

towards” to “at” levels, although the proportion of students below expected level is still 

relatively high. 

●​ The cohort shows gradual improvement with gains in “at” level achievement and a modest 

reduction in “working towards” students. 

●​ While high achievement remains low, the shift from below expected to expected levels 

demonstrates positive progress and effective support strategies. 

●​ Comparing EoY data to MY data, the cohort shows measurable progress. More students are 

meeting expected standards, the proportion of students below expectations is decreasing, 

however, the proportion of high achievers remains very small. This suggests that while 

teaching strategies are helping students reach expected levels, further focus on extension and 

enrichment is needed to increase high-level achievement. 

●​ Area of Focus for 2026 

 

Writing - Male Students 

 
●​ High achievers remain very low (3.70%). 



●​ Students at expected level increase to 48.15%, showing clear progress from mid year data. 

●​ Students working towards expectations decrease to 48.15%, indicating improved outcomes 

and that interventions are having an impact. 

●​ Mid-year and end-year assessments show students gradually moving from “working towards” 

to “at” levels, although high achievement remains limited. 

 

Writing - Female Students 

 
●​ High achievers remain very low (3.85%). 

●​ Students performing at expected level increase to 50%, showing measurable progress from MY. 

●​ Students working towards expectations decrease slightly to 46.15%, indicating that 

interventions are helping students reach expected standards. 

●​ Mid-year and end-year assessments show gradual upward movement, with some students 

transitioning from “working towards” to “at.” 

 
Writing - Māori Students 

 
●​ No students achieved above expectations. 

●​ Students performing at expected level increase to 54.55%, showing measurable progress from 

MY. 

●​ Students working towards expectations decrease to 45.45%, indicating that support strategies 

are having an effect. 

●​ Mid-year and end-year assessments show a gradual shift of students from below expected to 

at expected levels. 

 

Writing - Pakeha Students 



 

●​ High achievers remain very low (2.44%). 

●​ Students at expected level increase to 48.78%, showing measurable progress from MY. 

●​ Students working towards expectations decrease to 48.78%, indicating that support strategies 

are improving outcomes. 

●​ Mid-year to end-year assessments show gradual upward movement, with some students 

transitioning from “working towards” to “at.” 

 

2025 Mathematics and Statistics 

Mathematics - Overall Achievement 

●​ The proportion of students achieving at expectation increased significantly from 44.19% MY to 

68.52% at EoY, reflecting stronger alignment with curriculum expectations. 

●​ While above expectation achievement remains very small, it increased slightly from 0% to 

1.85%, indicating the beginning of movement at the upper end of achievement. 

●​ The proportion of students working towards expectation reduced substantially, from 55.81% 

MY to 29.63% by the EoY, showing improved outcomes for learners previously below expected 

levels. 

●​ Progress is evident across multiple year levels, indicating that improvements were not isolated 

but reflected a cohort-wide shift in achievement. 

●​ The data shows clear improvement in both achievement and progress. A significantly higher 

proportion of students are now achieving at expected curriculum levels, and the number of 

students working below expectation has almost halved. 



●​ While achievement above expectation remains limited, the substantial movement from 

“working towards” to “at” demonstrates effective teaching practice and responsive support. 

Mathematics - Male Students 

●​ The proportion of students achieving at expectation increased markedly from 65.22% MY to 

85.71% EoY, indicating that a significantly higher number of learners are now meeting 

curriculum expectations. 

●​ Achievement above expectation increased from 0% MY to 3.57% by the EoY, showing emerging 

high achievement within the cohort. 

Mathematics - Female Students

 

●​ The proportion of students achieving at expectation increased from 20.00% MY to 

50.00% EoY, indicating substantial movement toward expected curriculum levels. 

●​ There were no students achieving above expectation in either dataset, highlighting that 

high achievement is not yet evident within this cohort. 

●​ Year 4-6 girls are a focus area for 2026. 

Mathematics - Māori Students 



 

●​ Data shows notable improvement in achievement across the cohort. 

●​ The proportion of students achieving at expectation increased from 33.33% MY to 75.00% EoY 

indicating that a majority of students are now meeting curriculum expectations. 

Mathematics - Pakeha Students

 

●​ The proportion of students achieving at expectation increased from 45.45% MY to 65.85% EoY, 

indicating more students are meeting curriculum standards. 

●​ Students achieving above expectation increased slightly from 0% to 2.44%, showing the 

emergence of higher-level achievement. 

●​ The proportion of students working towards expectation decreased from 54.55% to 31.71% 

(combining 29.27% + 2.44%), demonstrating that targeted teaching has successfully supported 

students below expected levels. 

●​ Progress is evident across assessment points, indicating that improvements are sustained and 

cohort-wide. 



 
 

Statement of compliance with employment policy 
(required)  
Reporting on the principles of being a Good Employer 
How have you met your obligations to 
provide good and safe working 
conditions? 

To meet our  obligations, Kaikōura Suburban School, 
takes a number of steps, including: 
Conducting regular risk assessments to identify 
potential hazards and take steps to mitigate them. 
Providing appropriate training and supervision to 
employees to ensure they can perform their jobs 
safely. 
Providing appropriate personal protective equipment 
(PPE) when necessary. 
Maintaining equipment and machinery to ensure they 
are safe to use. 
Ensuring that the workplace is clean and 
well-maintained. 
Encouraging employees to report any hazards or 
safety concerns they encounter. 

What is in your equal employment 
opportunities programme?  
How have you been fulfilling this 
programme? 

Kaikōura Suburban School’s (EEO) program is 
designed to ensure that all employees and job 
applicants are treated fairly and without discrimination.  
Through School Docs we have an EEO policy that 
emphasises Kaikōura Suburban School’s commitment 
to fairness and equal opportunities. 
The school has a system for employees to report 
discrimination or harassment, and we take complaints 
seriously and investigate them promptly. 
We do our best to ensure diversity in recruitment, while 
selecting the best candidate for the position.  
Recruitment practices are fair and inclusive, reaching 
out to a diverse pool of candidates and avoiding any 
bias or discrimination. 
All employees have equal opportunities for  
advancement. 

How do you practise impartial selection of 
suitably qualified persons for 
appointment? 
  

Before beginning the recruitment process, we ensure 
that the job requirements and selection criteria are 
clearly defined and communicated to all candidates. 
This helps to ensure that all candidates are assessed 
against the same standards. 
We use objective and standardised assessment 
methods such as structured interviews to evaluate 
candidates' suitability for the role. These methods are 
based on the job requirements and selection criteria. 
We recognise and discuss unconscious bias and how it 
can affect the selection process, in order to avoid it. 
For example, we avoid making assumptions based on 
the candidate's gender, race, age, or other personal 
characteristics. 
Following our school appointment policies and 
procedures, we aim to select a diverse appointment 
panel to ensure that the selection process is fair and 
impartial. The panel includes a variety of members who 
represent different backgrounds and perspectives.  
We keep detailed records of the selection process, 
including the criteria used to assess candidates, 



referee comments and the reasons for any decisions 
made. This helps to ensure that the selection process 
can be reviewed and audited if necessary. 
Upon request, we provide feedback to unsuccessful 
candidates to help them to improve their skills and 
performance for future job applications. 

How are you recognising, 
−​ The aims and aspirations of Māori,  
−​ The employment requirements of 

Māori, and  
−​ Greater involvement of Māori in the 

Education service? 

We develop policies and programs that reflect Māori 
aspirations and needs, such as increasing Māori 
representation in decision-making positions on our 
board and incorporating Māori language and culture 
into our curriculum to help ensure our Māori students 
have access to culturally appropriate teaching and 
support. We encourage staff to undertake professional 
learning in te Ao Māori. 

How have you enhanced the abilities of 
individual employees? 

We provide regular training and professional learning 
and development opportunities to help employees 
develop new skills and knowledge. This has included 
staff PLD, workshops, courses, and conferences. 
We provide mentoring and coaching to employees, 
especially new employees, to help them develop their 
skills and knowledge. This is done by pairing them with 
experienced staff members or external coaches. 
We provide regular feedback and recognition to 
employees for their work, including areas where they 
have excelled and areas where they can improve. This 
helps to motivate them and improve their performance. 
Our Professional Growth Cycle runs throughout the 
year.  
We encourage collaboration and teamwork among 
employees to help them learn from each other and 
work more effectively together. This is done through 
team-building activities, collaborative projects, 
self-reflections and assessments.  
We provide opportunities for employees to take on 
leadership roles and to advance in their careers. This 
includes providing opportunities for professional 
development and career advancement within the 
school or in external workshops.  
We foster a positive work environment that supports 
employee well-being and encourages open 
communication. This includes providing a safe and 
healthy work environment, offering flexible work 
arrangements, and encouraging employee feedback. 

We provide employees with the resources and tools 
they need to do their jobs effectively, such as 
up-to-date technology, instructional materials, and 
equipment. 

How are you recognising the employment 
requirements of women? 

We provide regular training and professional learning 
and development opportunities to help employees 
develop new skills and knowledge. This has included 
staff PLD, workshops, courses, and conferences. 
We provide mentoring and coaching to employees, 
especially new employees, to help them develop their 
skills and knowledge. This is done by pairing them with 
experienced staff members or external coaches. 
We provide regular feedback and recognition to 
employees for their work, including areas where they 
have excelled and areas where they can improve. This 
helps to motivate them and improve their performance. 



Our Professional Growth Cycle runs throughout the 
year.  
We encourage collaboration and teamwork among 
employees to help them learn from each other and 
work more effectively together. This is done through 
team-building activities, collaborative projects, 
self-reflections and assessments.  
We provide opportunities for employees to take on 
leadership roles and to advance in their careers. This 
includes providing opportunities for professional 
development and career advancement within the 
school or in external workshops.  
We foster a positive work environment that supports 
employee well-being and encourages open 
communication. This includes providing a safe and 
healthy work environment, offering flexible work 
arrangements, and encouraging employee feedback. 
We provide employees with the resources and tools 
they need to do their jobs effectively, such as 
up-to-date technology, instructional materials, and 
equipment. 

How are you recognising the employment 
requirements of persons with disabilities? 

We currently have no persons employed with 
disabilities.  The physical environment is modified to 
ensure accessibility, this includes ramps, accessible 
restrooms, and other necessary modifications.  

  
Good employer policies should include provisions for an Equal Employment Opportunities (EEO) 
programme/policy. The Ministry of Education monitors these policies: 
 
Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 
Do you operate an EEO programme/policy?  Yes   
Has this policy or programme been made available to staff?  Yes   
Does your EEO programme/policy include training to raise awareness 
of issues which may impact EEO? 

 Yes 
For the 
principal 

  

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 Yes 
The 
Principal 

  

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 Yes   

Does your EEO programme/policy set priorities and objectives?  Yes   
 

Kiwisport funding (required)
In 2025, we received a grant of $931.04. This funding has been used to increase students’ engagement in
physical activity in the following ways:

Our students participated in Mainpower Swimming lessons through the North Canterbury Sport and Recreational
Trust. Each child in our school had 7 swimming lessons with a qualified instructor at our own school pool and at
the Kaikōura Aquatic Centre.

The approximate number of children who participated was 60 students.


